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Introduction
Entrepreneurship has been increasingly
recognized for its role in creating jobs and
economic growth, and it has been
acknowledged as useful for increasing the
competitiveness of a region, state, or
country (Adjen, 2014; Azar, 2011; Brick,
2014). According to Akinbola, Sanni &
Akinbola (2018), entrepreneurship is
defined as a career opportunity, with new
business
startups
simultaneously
increasing job opportunities within society.
Entrepreneurship works as a catalyst for
national welfare (Dasgupta, 2016); and
global
interest
in
entrepreneurship
education (EE) is increasing as a
consequence (Bell & Bell, 2016). The
education system focuses keenly on
entrepreneurship and venture creation to
promote
social,
economic,
and
organisational development (Choi et al,
2018). This has led to a considerable
growth over the last two decades in the
development of entrepreneurship as an
academic subject (Bell & Bell, 2016;

Muller, 2011; Nabi et al, 2018). Ojeaga &
Owolabi (2016) posit that the Nigeria
government is taking serious measures to
update its policies in relation to
entrepreneurship education which they
see as having a key role in employability.
There
were
more
than
2,000
entrepreneurship courses in more than
1,600 universities around the world by the
year 2006 (Nielson& Gartner, 2017).
However, most of the universities that
were providing these courses were based
in the United States. Contin et al, (2015)
found that in 2014 over 3,000 institutions
in the United States were providing these
courses in 23 various formats, such as
entrepreneurship majors, minors, certificates and through experiential learning
opportunities. It might be expected that
entrepreneurship education is already well
established with a clear framework and
specific theories. However, this has not
happened so far, and the area needs
further research in order to help bring
about effective results (Kuratko, 2005).
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Entrepreneurship programs in colleges
and universities are still a recent
innovation and it has been suggested that
more research is needed particularly in
terms of types, objectives and outcome of
these courses (Nielson & Storvang, 2014).
Ajzen (2011a; 2011b) suggests more
clarity is required on the ways we educate
our entrepreneurs. Oviawe & Anarberokhai (2008) explained the distinction
between the teachable and nonteachable
skills of business conception. Brown &
Hanlon (2016) suggested that if the right
solution is identified to find a link between
students, and to manage teachable skills,
then
entrepreneurship
education
programs can be more successful.
However, before going too far, it is useful
to consider the intention of participants
towards enterprise or venture creation
after attending these courses. It is not
clear if participants are influenced in a
similar way, or if there are national
variations. If there are differences, then
those factors should be considered while
designing teaching for entrepreneurship
(Munoz et al, 2014). Hence this research
will be an attempt to clarify debates on
whether experiential learning may play a
role in forming entrepreneurial intentions
and identify characteristics which may
positively influence entrepreneurial intention. Experiential learning is a learnercentered, activity based approach, which
has achieved recognition among relevant
researchers (e.g. Krueger, 2007; Sacks,
2017).
Literature Review
Meaning of Entrepreneurship
There are various opinions about the
nature of entrepreneurship within different
disciplines. Awang (2012) advocates a
comprehension of entrepreneurship from a
wide range of perspectives, such as
sociology, economics, finance, history,
anthropology and psychology, and these
disciplines offer various concepts and
unique terms of reference to describe it.
Thus, there are many studies of
entrepreneurship,
but
no
mutual
agreement about its definition. Akinbola,
Sanni and Akinbola (2018) define
entrepreneurship as an activity which
creates and manages new, innovative and
unique organizations. Azar and Drogendjik
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(2014) suggest that entrepreneurship
overlaps several disciplines, for example,
sociology, psychology, anthropology and
economics; hence, the simple categorization based on trait, behavioral and
opportunity
identification
may
not
complete the definition. According to Kowo
& Adenuga (2019), an entrepreneur is an
innovator who may bring any kind of
innovation in products, new production
and operations methods, new sources,
new business models or new markets.
Other researchers such as Ngoc, Khoung
and Hun (2015) interpret entrepreneurship through heterogeneity of tasks
including fund raising, sourcing, and
starting up a new venture. For Dabarliey
(2015) entrepreneurship is to be a business owner by starting a new, or buying
an existing company. Kuratko (2005)
suggests that entrepreneurship is about
creating new ventures but also includes
ongoing innovation. Even though there is
a variety of definitions, including entrepreneurial process, they generally include
the recognition of business opportunities.
Shane and Rudhumbu et al, (2016)
suggest that entrepreneurship involves
the identification and exploitation of
business opportunities. Perhaps it could be
said that there is a loose consensus around
entrepreneurship, encompassing introduceing innovation, identifying opportunities
and starting ventures. Davey, Hannon and
Penaluna (2016) suggest that the trait
approach has been unsuccessful and
cannot provide a comprehensive definition
of entrepreneurship. Researchers have
begun to reject this approach because it is
a static model and does not help to
produce
entrepreneurial
education.
Second, there is the behavioral approach:
where entrepreneurial behaviour is much
more
important than
many
other
characteristics. Saga § Kunimoto (2016)
characterize an entrepreneur as an
individual who establishes an innovative
business and then manages it using
strategic management practices. Such
individuals are often driven by profit and
growth.
Entrepreneurship Education
Since the 1950s entrepreneurship education has been growing impressively
(Adenuga, 2015; Adzen, 2004). In the
more recent past, entrepreneurship has
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been considered a significant area within
business management education (Antwi &
Hamza, 2015) although there is still no
mutual agreement about the clear and
concise definition of entrepreneurship
education. Bello and Mattana (2018)
define entrepreneurship education as a
phenomenon to educate participants
about starting a business to earn profit
and contribute to economic development.
According to Saga and Kunimoto (2016),
entrepreneurship education programme
participants
enhance
their
basic
knowledge about new startups and obtain
training to manage them successfully.
However, Rosique et al, (2018) suggest
that entrepreneurship education is simply
an education for enhancing the skills of
innovation and creativity. Entrepreneurship education has also been seen as an
education which teaches about business
opportunity identification, appropriate
resource
allocation
(i.e.
finances,
marketing, human resource etc.) and,
most importantly, new business creation
(Remeikene et al, 2013). Pache & Chowdhury (2015) propose that entrepreneurship education is about teaching
participants the ways various opportunities can be explored and about how to
make good judgments to choose the right
ones to pursue. Over recent decades,
much importance has been given to the
education of economics and entrepreneurial patterns of businesses for
individual and institutional purposes
(Akinbola, Ogunaike & Amaihian, 2015),
and the focus has been on new start-ups
and
orientations
to
entrepreneurial
aspirations. Much of the literature that has
devoted attention to recognizing that
entrepreneurship contributes to economic
societal development has been carried out
in recent years and the role of universities
has been recognized (Azar & Drogendjik,
2014). Chowdhury (2010) emphasizes
that entrepreneurship can be taught and
developed in the same way as the
sciences. Kuratko (2005) suggests new
methods and paradigms which teach
entrepreneurship, thereby discarding the
idea that entrepreneurship is an intrinsic
quality.
Entrepreneurship Education Objectives and Teaching Methodologies
Bell and Bell (2016) opine that various
entrepreneurship education programmes
are relevant to diverse target groups. They

state that basic entrepreneurship educational programmes suit inexperienced
students who are new to the world of
enterprise. These programmes can focus
on developing entrepreneurial skills and
assisting students to choose business
creation as a career (Adjen, 2011b). The
major
focus
of
such
educational
programmes is to build entrepreneurial
awareness among aspiring entrepreneurs
and help them choose this career path for
professional employment (Ajzen, 2011a;
Muller, 2011). Jackson (2011) examines
the effect of enterprise education on
venture creation. His survey included 511
graduates of which 105 were enterprise
graduates and 406 nonbusiness enterprise
graduates and found that business
graduates saw higher startup rates (27%)
than the rest (9%). Others have also
noted
constructive
outcomes
from
businesses education (Dasgupta, 2016;
Choi et al, 2015 & Nabi et al, 2018). Each
of these findings adds further confirmation
to the idea that enterprise education
positively affects the motivation of
graduates
to
set
up
their
own
organizations (Kolb & Kolb, 2009).
Entrepreneurship education has been
widely recognized globally, and many
governments acknowledge the roles of
entrepreneurship education programmes
and their targeted results in maintaining
the desired outcomes. Ajzen (2011)
classifies
entrepreneurship
education
types that are widely used to devise
policy:
I. Entrepreneurial awareness education
needs to provide awareness for all
students and should not be limited to the
creation of new ventures but should give
students choices for their development of
the skills required to help them in choosing
a career in entrepreneurship if they wish.
This type of opportunity is useful for many
students and broadens their education to
improve their career prospects.
II. Entrepreneurship education to start a
new business should be given to students
who have the inclination to start up a new
venture immediately after completion of
their courses. This type of programme is
designed to give practical assistance for
business startups and is focused on
maintaining a strong and informed
development of students’ entrepreneurship skills.
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III. Education for entrepreneurial dynamism for developing entrepreneurial
behaviour among students should be
planned and is necessary after setting up
a business. This aspect makes students
stronger
and
provides
them
with
objectives to focus their businesses.
IV. Continuing education for entrepreneurs is also necessary to continue
monitoring and providing students with
entrepreneurship education in between
their business practices in order to
improve their skills and enhance their
ability to handle tough situations.
Noticeable responses that might be
ascribed to these discoveries include
increased enthusiasm for business and an
increase in the number of establishments
offering enterprise education (Pache &
Chowdhury, 2015). The number of
organizations offering courses identified as
having a business enterprise focus has
increased (Sacks, 2017). More young
people are considering enterprise as a
vocational choice than ever before. Muller
(2011) credits this enthusiasm to the
affirmation by outside partners of the
significance of the formation of new startups and the development of wealth
creation
and
worldwide
economic
development. The traditional instructors'
primary aim is to communicate hypothetical knowledge on enterprise and
business planning, to train the students, to
discover and test business ideas, and to
survey business openings and counsel
students (Dasgupta, 2016). The students
must understand the significance of
setting up a strategy for success. They
must be familiar with the Business Plan
structure and practice composing a
marketable strategy on the premise of
their own business idea. Knowledge of the
most proficient methods to execute a
business idea comes from business
planning (Ahmed, Chadran & Klobas,
2017).
Traditional methods comprise formal
lectures as well as innovative methods
associated with a supplementary action
(Antwi & Hamza, 2015). Bogatyreva et al,
(2019) opine that lectures and case
studies, as well as group discussions
methods are less effective at influencing
entrepreneurial characteristics. Saga and
Kunimoto (2016) suggest that a formal
lecture-based teaching method is the most
4

common because it is more economical
and can be accomplished easily. Other
methods can be used but are not common,
such as simulations, guest lectures,
projects and business plan conceptions.
Other formats are games and competitions, venturing in real business undertakings, workshops, presentations and
field visits. All these methods fall into the
category of “active” methods which are
considered to be more effective methods
of learning (Adenuga, 2009). Doing
research on teaching methods will also be
helpful to understand how the teaching
methods can influence the intentions of
participants to develop (Rosique et al,
2018). Academics need to be aware that
there is a vast difference between courses
designed for practicing entrepreneurs and
courses that teach about entrepreneurship
from an academic viewpoint (Jackson,
2011) with practitioner courses requiring a
more interactive approach to teaching
methods. According to Oviawe & Anarberokhai (2008), a highly appropriate
tutoring method for an entrepreneurial
education program is lectures along the
formulation of business strategies and
case studies. Sacks (2017) argues that the
teaching methodology should depend on
the objective of the course. For example,
if the objective is to create awareness
about entrepreneurship, then the most
suitable methods can be public and
unrestricted channels such as mass media,
discussions or talks. However, work
related entrepreneurial skills can be
developed by specific industry training
only. Lastly, a trial run of entrepreneurship
role-playing in a controlled environment
prepares individuals in the best possible
manner to act as entrepreneurs (Ahmed et
al., 2004).
Entrepreneurship Education and its
Impact
I. Supply Model Pedagogy
The supply model is focused on a teacher
centered approach. In simple terms, it
applies where a teacher is taking the
active role in teaching, ‘the primary
drivers of education remain external to the
learner- hence the primary role played by
the learner’ (Nielson & Gartner, 2017).
Contin et al, (2015) suggest the primary
teaching goals are to remember - i.e. to
retrieve pertinent facts from long term
memory - and to apply - i.e. to use
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procedures to solve (simple) problems or
complete (simple) tasks. Key methods
based on the supply model are lecturing,
reading, listening or watching videos;
hence, there is an emphasis on knowledge
and the application of procedures. More
importantly, the final outcome is generally
assessed by testing the students’ retention
of the knowledge imparted to them by
their teacher (Dasgupta, 2016).
II. Demand Model Pedagogy
The demand side model can be understood
as a student-centered model; thus, in this
case, the active participants are the
students (Adenuga, 2015). Therefore, the
knowledge and content are defined by the
students’ needs and expectations. The key
pedagogical methods included here are
exploration,
discussion
and
experimentation, which may include
various adaptive elements/forms (Ojeaga
&
Owolabi,
2011).
In
terms
of
entrepreneurship education, writing a
business plan can be considered an
adaptive element, and can fit into the
demand side model (Saga & Kunimoto,
2016).
III. Hybrid Model Pedagogy
The very fact that the three archetypes of
teaching are represented as having welldefined characteristics does not imply that
every model forms a rigid set of principles.
There is a possibility to combine these
models and produce hybrids. (Bell & Bell,
2016: Ahmed, Chadran & Klobas, 2017).
A hybrid model that mixes components
from the supply and demand models is
possible as is a hybrid that mixes
components from the demand and
competence models. In turn, this hybrid
conception may enhance the pedagogic
approaches of the teacher, by providing
wider opportunities to students and
teachers. If hybrid models are adopted,
then this provides the opportunity to use a
variety of styles, content and pedagogies
(Akinbola, Ogunaike & Amaihian, 2015). If
the teacher or student is unsatisfied by
any particular model, then they can try
another hybrid model (Saga & Kunimoto,
2016). This might be a combination of a
supply and demand model or a demand
and competence model. This realization is
followed by some degree of search and
experimentation that leads the professional to adopt a replacement teaching
model, corresponding better to freshly

developed conceptions and sensible
approaches. However, these transitions
between models do not seem to be
common – and they are not essentially
straightforward (Nielson & Storvang,
2014). The implementation of these
models in the right situation is also
extremely important.
Entrepreneurship
Learning Theories

and

Experiential

I. Social Cognitive Theory (SCT) and
Entrepreneurship Education Research
Social cognitive theory defines a set of
methods, and it looks for various behavioral patterns. There are several factors
such as the environment, people, and
behaviors which can help to evaluate
changes in behavior (Kolb & Kolb, 2009).
The environment can affect behaviour
based on a range of social and physical
factors. Family, relatives and friends come
under the category of the social
environment and physical environment
variables include temperature, weather
and hygiene. Choi et al, (2015) note that
behavior can be understood through an
assessment of the environment and
situations. The situation is the individual's
personal perception of their surroundings
including
location,
time,
physical
topographies and characteristics (Munoz
et al, 2014). The environment, people,
and behaviour are constantly and mutually
influential factors. Notably, behaviour is
not the simple reflection one gets by
manipulating the environment of a person.
Similarly, the environment does not
simply reflect the person and his behavior
(Rosique et al., 2018). It is a more
complex proposition which illuminates the
fact that the environment is a source of
models of behaviour. The concept of
behaviour has various interpretations.
Observational wisdom comes from an
observation of the activities of individuals
and it is the basis of the formation of views
of a person (Sacks, 2017). Behavioral
competency refers to the knowledge and
skills that a person requires to exhibit a
particular behaviour. The social cognitive
theory explains the growth of capabilities
and guidelines for actions (Bandura,
1977). Notably, a successful entrepreneur
requires capabilities for any planned form
of entrepreneurship, so social cognitive
theory is relevant and potentially helpful.
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Thus, this study examines social cognitive
theory and entrepreneurship education
relationships in the first section, and social
cognitive theories and models in relation
to entrepreneurship education research in
the later sections (Awang, 2012).
Entrepreneurship involves cognitive and
behavioral ability to innovate, establish
and propagate a novel business (Brick,
2014). Hence, for the evaluation of
entrepreneurial behaviour, psychological
theories can be useful tools provided one
finds fitting theories or models in
psychology that are applicable to entrepreneurship studies.
II. Shapero’s Entrepreneurial Event
(SEE) Model
According to SEE, the intention to start a
business is derived from insights of appeal
and possibility which then form tendencies
in individuals to act upon opportunities
(Krugger, 2007). Shapero’s model assumes that human behaviors are influenced
by the environment and situations which
can be positive or negative. Shapero and
Sokol used the entrepreneurial event as a
unit of investigation. Considering the
entrepreneurial event as a dependent
variable, they used groups or individuals,
and also social, financial, governmental
and ethnic research contexts (Shapero &
Sokol, 1982). There were two important
questions which Shapero and Sokol
wanted to explore a) what are the
triggering factors to change one’s life? And
b) what are the factors influencing the
choice of a certain path from the pool of
countless other options? To find the
answer to the first question, they
identified some negative forces (divorce,
stress at the workplace, not feeling
valued, etc.) and some positive forces
(recognition by a partner or as an
employee). These are factors that bring
about change in individuals’ lives (Shapero
& Sokol, 1982). To answer the second
question, two important drivers must be
addressed: perceived desirability and
perceived feasibility. The perception of
desirability
indicates
an
apparent
attractiveness of specific behaviors, in this
case becoming an entrepreneur. The
perception of feasibility is an apparent
capability to convey respective behaviour.
Both driving factors are made up of ethnic
and social factors. Interestingly, the
perception of desirability is influenced by
6

family, relatives, friends, peers and, most
importantly, culture which is the basis for
individual values. For example, people
residing in a society, where social system
values encourage business formation, will
be likely to have a high rate of enterprise
formation (Shapero & Sokol, 1982).
Family also plays an important role which
influences the perception of desirability.
Ngoc, Khoung & Hum (2015) argues that
individuals are more encouraged to
become entrepreneurs if they have
successful entrepreneurs in their family or
know people that they respect who are
entrepreneurs (Shapero & Sokol, 1982). If
people have a chance to work in small
companies then on some occasions, they
can
become
motivated
by
simply
observing entrepreneurs. They learn
directly from entrepreneurs and want to
start their own businesses in the future. In
addition, if they can gain some practical
support such as mentoring, partnership or
family financial support, they are more
likely to start a new venture. (Shapero &
Sokol, 1982).
III. Bandura’s
efficacy

Concept

of

Self-

If someone believes that he/she can start
a business, then the probability is that the
person will start the business. This
possible behaviour pattern was captured
by Ajzen and Shapero under the psychological concept of perceived behavioral
governor and perceived possibility. Belief
is a key ingredient of entrepreneurship as
well because, for a new startup it is very
difficult to predict the behaviour of
customers, employees and stakeholders
or to predict future profits, sales and
obstacles. Hence, a strong belief can
certainly help to overcome such difficult
situations and entrepreneurship education
programmes can motivate entrepreneurs.
Therefore, strong beliefs increase intentions, which are an important aspect of
starting a business. A strong belief boosts
the likelihood of conceiving a successful
and profitable business. The concept of
self-efficacy focuses mainly on individual
perceptions of efficacy, and this is an
important factor which influences what
individuals can achieve (Bandura, 1977).
The performance of dissimilar people with
a similar set of skills, as well as the
performance of the exact same person
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under different situations depend on
changes in their outlook about their self.
However, at the same time, it is also
necessary to realise that to achieve the
desired goals, a person should continuously improve and entrepreneurship education programmes are useful for updating
his/her skills since a strong self-efficacy is
only a part of success, and strong beliefs
can bring about success with the right set
of skills and knowledge (Bandura, 1997).
Bandura explains a number of ways in
which efficacy beliefs affect rational
thinking as well as inspiration. He argues
that if people have doubts about their
capabilities and are not willing to do
difficult tasks, then it will be difficult for
them to motivate themselves. The person
can feel stressed and exhausted and will
give up quickly if challenging situations
arise. In situations where a person is
feeling stressed, they might highlight their
weaknesses and also indicate task
complications. Hence, the result is a
vicious cycle because the stressful
situation gradually affects the person’s
efforts and analytical thinking. Overall, the
person will blame herself/himself for
having deficiencies in their personal/
professional skills or might blame the
complexity of the task. They will slowly
lose faith in their capabilities, which will
directly lead to poor performance on the
task (Bandura, 1997). Contrastingly, a
stable sense of efficacy in many ways
leads
to
enhanced
socio-cognitive
operations in applicable fields (Bandura,
1997). If people can view difficulties as
opportunities rather than threats, the
chances of success are higher. If selfbelief is stronger and people have the
capacity to convert threats and challenges
into opportunities, then they will take
more interest, and get involved with
higher commitment levels. They will enjoy
the complete process which leads to the
accomplishment of goals. If people are
able to handle difficult situations, then
they will gain self-efficacy.
Gaps in Literature
The most significant aspect is to analyze
the impact of on participant’s intention
towards starting a business by exploring
the relevance of specific education
characteristics which may be helpful to
design effective entrepreneurship education programmes. However, without

considering some specific education
characteristics it would be very difficult to
understand their relevance. Hence, this
research is a very important steppingstone
in the right direction since it examines a
selection of specific characteristics based
on experiential learning for duration to
understand their role in influencing
entrepreneurial intention. The studies of
Bell and Bell (2016), Sacks (2017)
propose that entrepreneurship education
should be studied in more depth in terms
of the content, objectives, outcome and
other characteristics hence the current
research also contributes to the area. To
design an entrepreneurship programme
which can provide a clear objective,
teaching contents and overall impact on
outcome is not easy, though Nabi et al.
(2018)
have
suggested
Integrated
Teaching Model Framework Encompassing
Entrepreneurship Education Impact and
Underpinning Pedagogies. It is an overall
model based on supply, demand and a
hybrid model for impact indicators they
have suggested at various levels such as
intention, knowledge, and actual start up.
However, there is a lack of follow-up
research; hence the outcome of these
programmes is still not clear. Also, the
research
contributes
to
teaching
models/theories of entrepreneurship as
specific characteristics are included and by
analyzing their role on impact towards
entrepreneurial intention. As the research
is focused on a few characteristics only, it
reveals the significance of those to the
overall outcome. As the significance of
each characteristic has been analyzed by
using various statements of questions,
their impact has been analyzed on each of
the intention antecedents. This study has
explored a vigorous approach to entrepreneurship education based on various
theories and methods and verifies their
applications to analyze their impact on
entrepreneurial intention by using reliable
relevant research methods. Hence the
research provides valuable contributions.
III. Research method
For this study, the survey method was
adopted. The ex-post facto method which
involved the use of secondary data from
the internet, journals and articles was
employed. A cross-sectional design was
7
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adopted. The study population refers to
the entire number of employees of Centers
for Entrepreneurship Studies of three
Universities in Nigeria; they are (i) Center
for
Entrepreneurship,
Kwara
State
University Malete Nigeria (ii) Center for
Entrepreneurship, Lagos State University
Nigeria (iii) Center for Entrepreneurship,
Ogun State University Nigeria. For this
study the sample size is determined using
the Yamane formula. This formula is
concerned with applying a normal
approximation with a confidence level of
95% and a limit of tolerance level (error
level) of 5%. (Easterby- Smith, Thorpe &
Jackson, 2011
Therefore, the sample size is determined
by
1
where n = the sample size
N = population
℮ = the limit of tolerance
Therefore,

1

152
2
152 0.05

1

152
152 0.0025

152
152
110.14
1 0.38
1.38
110 respondents approximately

A sample of one hundred and ten (110)
employees out of the one hundred and
fifty two (152) employee population was
selected; the simple random sampling
technique was adopted. Towards this end,
the test re-test reliability approach was
adopted for the convenience of the
researcher. Reliability was ensued by
Cronbach’s Alpha of 0.932. The detail of
the reliability statistics table is shown
below.
Table 1: Reliability Statistics
Cronbach's Alpha

N of Items

.932

42

Source: Field Survey 2020
Cronbach’s Alpha coefficient is .932 for the
42 items that were analyzed together. This
indicates that the research instrument
used for this research is highly reliable as
it is more than the generally accepted
reliability score of 0.7. (Creswell, 2009).

Table 2: Distribution of respondents and response rate
Respondents
Occupation
Top Level

Questionnaire administered
(sampled)
10

Percentage of total
response (%)
52.7

Middle Level

48

36.3

Level Lower

33

11.0

Total

91

100.0

Gender/Category

Questionnaire administered (sampled)

Percentage of total response
(%)

Male

40

44.0

Female

51

56.0

No. of Returned

91

82.73

No. of Not Returned

19

17.27

Total no. of

110

100

Questionnaires

Source: Field Survey 2020
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Possibilities for the development of regional knowledge management networks …
Data analysis and Hypothesis Testing
IV. Table 3: Entrepreneurship Education and Entrepreneurial Intention
Responses

Total
(N)

Introduction of a Role Model and Entrepreneurial Intention

Mean

I find it interesting when learning by examples and introduction of role
models in the course were helping to create more interest.

91

3.99

If I became an entrepreneur, it would be very likely that my company would
be successful after 2 years.

91

3.89

I have already taken some steps to start my own business (e.g. gathered
information, worked out a business idea with friends, wrote a business
plan).

91

3.97

The other participants in the class liked the idea of introduction of role
models in the course.

91

3.89

The moderating role of entrepreneurship
antecedents of entrepreneurial intention.

91

3.86

education

enhances

the

Business Planning Activities and Entrepreneurial Intention

Total
(N)

Mean

Can the entrepreneurship course improve the entrepreneurial intentions of
students?

91

Entrepreneurial Network helped me to learn the necessary professional
skills for successfully starting a business.

91

3.98

Despite the considerable political and academic interest in concepts such as
the triple helix of government, business and higher education as well as
entrepreneurship and entrepreneurial universities, relatively little has been
written about the role of the university in developing entrepreneurship.

91

3.47

There is a need to assess entrepreneurship education programmes but due
to non-availability of funds, we are having difficulties.

91

3.58

What effect does individual collective understanding of the entrepreneur in
enterprising education have on the student’s learning? And given this shift
in understanding, is there a need for a new paradigm in entrepreneurship
learning?

91

3.73

91

3.55

Entrepreneurship education is an evolving field that confronts obstacles due
to fragmentation issues and eclectic approaches that have to be resolved
utilizing robust educational theories and tools able to intrude effectively into
the entrepreneurial research discourse
Source: Field Survey 2020

Hypothesis One
There is no significant influence of introduction of a role model on entrepreneurial
H01
intention and its antecedents.
Table 4: Correlations

INTRODUCTION OF A
ROLE MODEL

ENTREPRENEURIAL
INTENTION AND ITS
ANTECEDENTS.

Pearson
Correlation
Sig. (2-tailed)
N
Pearson
Correlation
Sig. (2-tailed)

INTRODUCTION OF
A ROLE MODEL
1

ENTREPRENEURIAL INTENTION
AND ITS ANTECEDENTS
1.000(**)

214
1.000(**)

.000
214
1

.000
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N
214
** Correlation is significant at the 0.01 level (2-tailed).
Source: Authors computation, 2020

Coefficient of Determination (C.O.D)
The coefficient of determination is
obtained using the formula C.O.D = r2 x
100%
Where r=Pearson Correlation
Thus;
C.O.D = (1.000)2 x 100%
C.O.D = 1 x 100%
C.O.D = 100%
Interpretation of results
The results from the table above show that
there is a significant correlation of (1.000)
between both variables at a 0.0001 level
of significance.
The Pearson correlation is r =1.000 which
implies a 100% shared variance between
introduction of a role model and
entrepreneurial
intention
and
its
antecedents.
Thus, as obtained from the table
{r=1.000, p<0.0001, n=214}} we arrive
at the following decision: Having found out
that there is a significant relationship
between introduction of a role model and
entrepreneurial
intention
and
its
antecedents, we reject the null hypothesis
and
accept
the
alternative
(H0),
hypothesis (H1).

214

Hypothesis Two
Business Planning activities do not
H02
influence Entrepreneurial Intention and its
Antecedents.
Table 5: Model Summary

Mode
l
1

R
Square
.667

R
.817(a)

Adjust
ed R
Square
.666

Std.
Error of
the
Estimate
.42301

(a) Predictors: (Constant),
Source: Authors computation, 2020
Table 5 above is the model summary. It
shows how much of the variance in the
dependent
variable
(Entrepreneurial
Intention and its Antecedents) is explained
by the model. In this case the R square
value is .667. Expressed by a percentage,
this means that our model explains 66.7%
of the variance in the dependent variable
of Entrepreneurial Intention and its
Antecedents.
The adjusted R square is .666, while the
error of estimate indicates .42301 which
signifies the error term that was not
captured in the model.

Table 6: ANOVA
Mode
l
1

Sum of
Df
Squares
Regression 76.152
1
Residual
37.935
212
Total
114.086
213
Source: Authors computation, 2020
Table 6 shows the assessment of the
statistical significance of the result. The
ANOVA table tests the null hypothesis to
determine if it is statistically significant.

10

Mean
Square
76.152
.179

F

Sig.

425.580

.000(a)

From the results, the model in this table is
statistically significant (Sig =.0001) and
hence, the null hypothesis should be
rejected.
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Table 7: Coefficients
Model

Unstandardized
Standardized
Coefficients
Coefficients
B
Std. Error Beta

1

(Constant)
.559
.164
BUSINESS
.845
.041
PLANNING
ACTIVITIES
Source: Authors computation, 2020

Table 7 also shows which of the variables
included in the model contributed to the
prediction of the dependent variable. As
this study is interested in comparing the
contribution of the independent variable:
therefore beta values are used. In this
table, the beta coefficient of the
independent variable is .845.
V. Discussion
This study empirically investigates how the
elements of entrepreneurship education
programmes likes business plan and role
model affect entrepreneurial intention and
its antecedents. Furthermore, Entrepreneurial education has been recognized as
one of the important instruments for
enhancing attitudes of entrepreneurs. The
literature of entrepreneurial education
implies the importance of entrepreneur
behavior in improving students’ intention
to start a new business. Furthermore, the
importance of entrepreneurial education in
increasing the behavior consequently and
undeniably influences the individual
intention and this has been discussed
extensively.
The
literature
analysis
demonstrates the relationships between
the variables: business plan, role model
and entrepreneurial
intentions. The
findings reveal that an entrepreneur
equipped with education and individual
characteristics increases his/her intention
to start a new venture. The results of this
research are consistent with the findings
of Nelson and Gatner, (2017) regarding
the importance of education and personal
characteristics in influencing the intention
to begin a new venture. The findings
answered the proposed research questions
for this study. This research found out that
there is a significant relationship between
the introduction of a role model and
entrepreneurial
intention
and
its
antecedents and between business planing activities and entrepreneurial intention

.817

T

Sig.

B

Std. Error

3.416
20.630

.001
.000

and its antecedents. The findings are in
accordance with the findings of (Dasgupta,
2016 and Choi et al, 2018). This result
proves that the role model has a positive
relationship
with
entrepreneurial
intention, especially for older and more
experienced people. Besides that, the role
model affects the entrepreneurial intention
due to lower social culture fit and for the
people less influenced by role models by
bringing them less fear of failure. A
positive attitude will influence people to
impress their role model in opening or
operating a new venture. However, the
use of business plan activities is positively
related to enhancing the intention of
participants to start their own venture.
The findings reveal that an entrepreneur
equipped with education and individual
characteristics increases his/her intention
to start a new venture. The results of this
research are consistent with Nelson and
Gatner, (2017) regarding the importance
of education and personal characteristics
in influencing the intention to begin a new
venture. A positive attitude will influence
people to impress their role model in
opening or operating a new venture. In
this case, the direct effect of role models
on intention is not significant when putting
it into the model but the indirect effect is
significant
through
the
mediator.
However, the use of business plan
activities is positively related to enhancing
the intention of participants to start their
own venture.
VI. Conclusion
This study investigates the relationship
between entrepreneur education which is
related to business plan and role model
influencing entrepreneur’s intention to
begin new business ventures. This research has found out that there is a
significant relationship between the intro-
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duction of a role model and entrepreneurial intention and its antecedents and
also that there is a significant relationship
between business planning activities and
entrepreneurial
intention
and
its
antecedents. This result proves that the
role model has a positive relationship with
entrepreneurial intention, especially for
older and more experienced people.
Moreover,
research
implications
for
business
practices
and
theoretical
contributions
have
been
explained.
Ultimately, the limitation of this research
should give rise to a useful field of
research for the future and assist future
researchers in conducting their research.
VII. Research Limitations
There are several limitations of this
research that warrant future research. The
limitations for this study include sample
size, time, place, respondents and
methodology which may open new
perspectives in entrepreneurship research. Firstly, this study looks at a small
sample size. A larger sample size would

create more potential for generalizing the
study. The difficulty in obtaining data from
the center for entrepreneurship studies
can be seen from the low rate response.
Employees did not bother to complete the
questionnaires as they assumed it was not
important for them. This could also lead to
respondents not answering the questions
carefully. To overcome this limitation,
researchers
can
choose
to
see
respondents face-to-face rather than
sending questionnaires via email, web or
post. Their perceptions differ when they
meet researchers personally.
VIII. Future Research
This research suggests that entrepreneurs
generally, and specifically education
institutions, both government or public
and private, should consider both
entrepreneurship
programmes
and
embedded positive values or characteristics. With these combinations course
designers should be able to improve the
entrepreneur intention to start new
business ventures.
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