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Pe3tome: Y CTaTTi BU3HaY€EHI 3arasibHi OPIEHTUPU HEOBX|AHUX OCBITHIX pepopmM, Lo
CTOSATb fnepes €BPONeNiCbKUMU yHiBepcutTeTamu y 21 CTOAITTi. 3arnpornoHOBaHi MOX/INBI
rnepcrneKkTuBM A1 yKpaiHCbKOI BULOI OCBITW y PyC/i iHTerpauii y €BpOrnercbKe OCBITHE
TOBapnCTBO. ABTOP TakoX OKPEC/IOE rpobremu, Lo 3yMOB/IOOTL pedopMaLliiiHi cTparterii
B OCBITHbOMY CeKTOpi €EBpornun, a TaKoX TaKi X crTparterii, ski € HeobxigHi A8
pepopMyBaHHS yKpaiHCbKOI OCBITH.

Knro4oBi cnoBa: bos10HCbKMI MpoLec, rpoMagcbKka ocsita, €Bponericbknii Coro3,
rnob6anizauis, pecbopmu BuLLOI OCBITH, IHTErpawisi, OCBITHE CyCrisibCTBO.

I. Introduction

The last ten years have seen the issue of
globalisation moving from one in which it
was incumbent to prove that there was
such a phenomenon as globalisation to a
situation where there is broad
acceptance that there has been a
fundamental change in the environment
in  which humanity finds itself, in
comparison with the world of our
ancestors.

Globalisation, as A. Giddens puts it ‘is a
shift in our very life circumstances; it is
the way we now live’ (Giddens, 1990).
Changes in those life circumstances are

I. BcTtyn

3a oOCTaHHi pgecsaTtb pokiB npobnema
rnob6anisauii nepenwna 3i cTaTtycy
3aranbHoro NOHATTS, o
YyCBigOM/IIOBANOCA $§K Take, WO IiCHYE Yy
CycninbCTBi, A0  3aranbHOMPUMAHATOrO

pPO3YyMiHHSA, WO Biabynucsa cCyTTeEBI 3MiHU Yy
cepefoBuLLi, B AKOMY JIl0AMHA OMUHWIIACH,
Yy MOPIBHSAHHI i3 TUM CBITOM, B AKOMY XXWJN
Hawi nonepeaHnKu.

Fnobanisauis, Ha aymky A. Giddens, €
3MiHOI XXUTTEBUX OOBCTaBWH, LE TE, Y YOMY
Mu xmeemo’ (Giddens, 1990). 3MiHM vy
TaKNX XUTTEBMX 0BCTaBMHAX €
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far-reaching, comprehensive and move
at a faster pace. Indeed the speed of
change is closely allied to the growth of
communications. Sociologists perceive
globalisation in terms of flows of people
and services, both globally and locally
(Castells, 2000; Neave, 2001, 2003,
2005, 2006), which is basically because
modern communication technology
enables people to transcend space with
ease.

The effects have been considerable, for
society at large, and for higher education
in particular. Higher education, as a
consequence, has moved from a
peripheral to a central position in the
responses of governments to
globalisation; it is a key factor in the
developing countries, evidenced by the
World Bank’s ‘Task Force Report on
Higher Education in Developing
Countries’ (World Bank, 2000); it is
undoubtedly viewed as crucial to the
developed countries.

II. Exposition

Peter Scott pointed out that ‘all
universities are subject to the same
processes of globalisation - partly as
objects, victims even, of these
processes, but partly as subjects or key
agents of globalisation’. They are
positioned within national systems
‘locked into national contexts’ and the
majority are still state institutions. Yet
globalisation ‘is inescapably bound up
with the emergence of a knowledge
society that trades in symbolic goods,
worldwide brands, images-as-
commodities and scientific know-how’
(Scott, 2000). The tensions generated by
such a dichotomy necessarily lead to
change and reform. Governments are
moved to ‘steer’ higher education in the
hope of repositioning it to increase
effectiveness and efficiency.

Concerning European universities, it is
due to mention that they face demands
for urgent and radical reform.

A standard claim is that environments
are  changing rapidly and that
universities are not able or willing to
respond adequately.

LWBMAKOM/WHHI, abcontoTHi, Taki, wWo
pyxalTb Yy AyXe LWBMAKOMY TeMni.
CnpaBgi, WBMAKICTb 3MiH TICHO MNOB’A3aHa
i3 PpO3BUTKOM KOMYHikauin. Couionoru
pO3yMiloTb rnobanizauito 3 TOYKM 30pYy
NOTOKIB  ftoAaen i nocnyr, 49K Yy
rnobanbHOMY, TaK i B JIOKaNbHOMY acCreKTi
(Castells, 2000; Neave, 2001, 2003,
2005, 2006), ue BigbyBaeTbcs yepe3 Te,
WO Cy4YacHi KOMYHiKauiinHi  TexHonorii
0al0Tb 3MOry JIIOAUHI pyXaTuUcs y NpocTopi
3 0cobMBOIO NerkicTio.

Pe3ynbTaT Takoro BMAMBY KOMOCANbHUN K
AN CycninbCTBa B UiNOMY, TaK i ANns BULLOI
OCBIiTW, OCKilbKM BOHa 3MicTunacsa i3
rnepudepinHoOro Ha UeHTpasibHE Micue Yy
dokyci yBaru ypsais CTOCOBHO
rnobanisauin HMX npoueciB; BOHa CTana
K/IOYOBMM  (aKTOpPOM Yy  KpaiHax, wWo
pO3BMBalOTbCSA, SK L€ 3acBigyeHo Yy
AokyMmeHTi CaiToBoro baHky <«3BIiT npo
OCHOBHI 3aBAaHHS BULOI OCBITKU Yy KpaiHax,
wo possusatTbcsa» (World Bank, 2000);
binbwe  TOrO, BOHa 6e3 CYMHIBY
pO3rNsgaceTbCs 9K HAMIrOMOBHIWNI hakTop
Y PO3BUHEHUX KpaiHaX.

I1I. Ekcno3uuin

Peter Scott 3a3Hauvae, wo «BCi
YHiBEPCUTETHU 04HaKoBO nignsratTb
BnAuBy rnobanisauii — 3 ogHoro 6oky, - aK
06’ekTK, HaBITb XepTBM, LbOro npouecy, a
3 iHworo - gK cyb’ekTM um areHTu
rnob6anisauii». BoHn NnpOTUCTaB/EHI
HauioHaNbHUM CUCTEMAM, WO ObOMeXeHi
HauioHaNbHMUM KOHTeKCToM, 6yayynm Bce
e AepxaBHUMM ycTaHOBaMu. BoaHouac
rnobanisauis HeMuMHy4de noB'A3aHa i3
MOSIBOKO 3HaAHHEBOro CycninibCTBa, sKe
TOprye CUMBOIYHMMMU TOoBapamu,
CBiTOBUMM BGpeHaaMn, HayKoOBUMKU HOy-xay
(Scott, 2000). CynepeyHOCTi, CApPUYNHEHI
TakuMm pO36iXKHOCTSIMM, 6e3yMOBHO
BeAyTb A0 3MiH i pedopM. Ypsaa 3MyLleHui
KepyBaTM BWULLY OCBITY Y  HarpsMmky
NnepeocMUCNEHHS MNOHATTA edEeKTUBHOCTI i
il 36inbWEeHHS.

CTOCOBHO €BpPOMENCLKMUX YHIBEPCUTETIB,
BapTO 3a3HayuTW, WO BOHWU CTOATb nepej
JIMLUEM HeramHux i pagukanbHuX pedopm.
TpaanuinHa BMMOra nosiira€e B TOMY, LIO
cepefoBulle  3MIHIOETbCSA  WBWAKO, a
YHiBEPCUTETU HE MOXYTb UM He 6axaloTb
pearyBaTu BigMNoOBiAHMM 4YMHOM Ha Ui
3MiHMU.
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It is necessary to rethink and reshape
their internal order and role in society
simply because European universities do
not learn, adapt and reform themselves
fast enough.

Reform plans comprise the purposes of
universities, that is, definitions of what
the University is, can be and should be,
criteria for quality and success, the kinds
of research, education and services to be
produced, and for whom.

Reform plans also include the
universities’ organisation and financial
basis and their governance structures.
They determine who should influence the
future dynamics of universities, and
according to what principles.

The reform rhetoric is both problem-
driven and solution-driven. On the one
hand, reform demands are raised in an
atmosphere of a perceived performance
crisis, or even an identity crisis. In
particular, Europe’s capacity to compete
in the global “knowledge economy” is
seen to be affected negatively by the
perceived incapability of its universities
to meet the fast growing demand for
higher-level skills and competencies, and
research-based commercial technologies.
Europe has to prioritize university
modernisation because its universities
are lagging behind the best universities
in the USA and because upcoming China
and India will make competition among
universities and economies even stiffer.
On the other hand, reform proposals are
launched in an atmosphere of high hopes
and expectations.

A key question is: How do European
processes of cooperation, integration and
policy making affect the institutional
dynamics of the University?

In Europe, universities have historically
played an important role in nation- and
state-building, that is, in supplying
states with educated manpower, building
a national consciousness and identity,
integrating national elites, and providing
a national research capacity for
economic and social development.

HeobxigHOo nep dopmaTyBaTu ixX ycTpin i
pOSlb Y CYCNiNbCTBi, OCKiJIbKN E€BpPOMENCHbKI
YHiBEpPCUTETU He BYaTbCA,HEe afanTylTbCH
i He pecdopMytoTb cebe AOCTaTHLO LWBMAKO.

MNnaH pedopm nepenbavyae 3MiHY MeTu
YHIBEPCUTETY, PO3YMiIHHA TOro, WO €
YHIiBEpCUTETOM, MOXe OyTM i MNOBUHHO
6yTn, KpuTepii AKOCTi 1 ycnixy, Buan
aocnigXeHb, OCBITM | nocnyr, i Ansa Koro
BOHW NOBWHHI HagaBaTUCA.

PecdopmauinHi naaHu nepenbavaloTb
TaKOX 3MiHYy OpraHi3auiiHOi CTpYKTypu
yHiBepcuTeTiB Ta @iHaHcyBaHHSA. Taki
pedopmMmn BM3HA4YaTUMYTb Te, XTO
BNAMBaTMME Ha MaWbyTHO  AWMHAMIKY
yHiBepcuTeTiB i BIiAMNOBIAHO 40  SAKUX
MPUHUUMIB.

MigTekcr pedopmM 3YMOB/IEHUN K
npobnemMammn, Tak iX pilleHHAM. 3 OAHOro
6oky, BUMOIM pedopMyBaHHS
nNiaBULLYIOTLCS B aTMocdepi Big4yTHOI
Kpu3n y npodecinHin cdepi, abo HasiTb
KPWU3M Ha NOYaTKOBIN cTadii ManbyTHbOro
npodecioHana. TouHiwe, 30aTHICTb
€ponn 6yTM KOHKYPEHTHOCIMPOMOXHOK Y

rnobanbHin «EeKOHOMiLli 3HaHb»
BbayvaeTbCH nigipsaHoto yepes
HEeCnpOMOXHICTb ]} YHiBepcuTeTiB
3a0BO/IbHUTU BUMOIM  LWIBUAKOMINHHUX

notpeb y BMiHHS i KOMMETeHUis BMCOKOro
piBHS, KOMEpUIMHMUX  TEeXHONOorinh, Wo
6a3yloTbCAa Ha pe3ynbTtatax HayKoBUX
aocnigxeHo. €Bpona MoOBUMHHA BU3HAYUTKU
npioputeTn YHIBEpPCUTETCbKOI OCBITH,
OCKiflbKW T1i  yHiBEepCcUTETW BIACTAOTb Y
MOPIBHSAHHI 3 KpawMMM aMepuKaAHCbKUMU
BMLIMMU OCBITHIMW 3akfnajaMum, a TaKOX
yepes weuakmn Hactyn Kutato 1a IHgii, wo
3YMOBUTb LWWE XOPCTKilly KOHKYypeHUuit. 3
iHWoOro boky, npono3nuii pedopmM
3YMOBNEHI B aTMocdepi BMCOKNX
cnofjiBaHb i OYiKyBaHb.

KNnouoBMM € NUTaAHHA: SK €BPOMENCHKI
npouecu cniiBnpadi, iHTerpauir i
dopMyBaHHSA NONITUKM  BMAWMBAKOTb Ha
opraHisauirHy gnHaMiKky yHiBepcuTeTiB?

Yy €sponi YHiBEPCUTETH icTopnyHoO
BigirpaBanu BaXJIMBY posib Yy po36yaosi
Hauin i gep>xaBHOCTi, TO6To 3abe3neuytoun
AepXXaBy OCBiYeHMMU NoabmMu, hopMmyroUmn
HauioHanbHY CBIAOMICTb Ta iAEHTUYHICTb,
iHTerpyoum HauioHanbHy enity,
3abe3neuytoumn OOCNIAXEHHS ans
€KOHOMIYHOro i couianbHOro po3BUTKY.
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As a result, research and even more so
education has turned out to be politically
sensitive, making it difficult to achieve
institutionalized European-level coope-
ration and integration in these policy
areas. The idea of a European University
was, for example, presented at the
Messina Conference in 1955 and one
argument was that integration should
not be limited to the economic domain
but should also include some form of
cultural integration (Corbett, 2005).

The intergovernmental Bologna
Declaration and the subsequent process,
aiming to establish a European Higher
Education Area (EHEA) without borders
in 2010, have also aroused high
expectations. The Bologna process
focuses on structural convergence of,
and a common architecture for higher
education systems in Europe. To some
extent, the Bologna process can be seen
as, at least initially, an attempt to
recover a national and educational sector
initiative as a countermove to the power
of the European Commission and to
reforms giving priority to economic
concerns. The process also represents an
attempt to define a European role in
higher education and to give premises
from the educational sector a more
important place in European policy
making.

In general, ministers responsible for
education tend to define European
cooperation as a cultural project and
they emphasize that the need to
increase global economic
competitiveness must be balanced with
the objective of improving the social
characteristics of the EHEA. Europe’s
cultural richness, national identities, and
linguistic diversity have to be preserved,
and educational reforms should take an
interest in the region’s social cohesion
and cultural development (European
Ministers Responsible for Education
2003, 2005) (Reichert, Tauch, 2005;
Salerno, 2005; Olsen, 2007).

The Bologna process has seen an
expansion of both the substantive
agenda and the patterns of participation
and representation. While starting out as
an intergovernmental process, “Bologna”
has gradually attracted an increasing
number of participants and issues.

BignoBigHO, Hayka, Ta MW HaBiTb OCBITa,
cTanu NONTUYHO Bpas/iIMBUMMH,
nepewKkoaXXatum [OCArTU EBPONENCHKOro
piBHSA opraHizauii koonepauii Ta iHTerpauii
y Takux cdepax. Iaes €BponencbKoro
yHiBepcutety  6ina BUronoLleHa Ha
KoHdepeHuii y MeciHi y 1955 poui, age
BaX/INBMM aprymeHtom 6yno Te, wWo
iHTerpauis He noBMHHA obMexyBaTuCs
cheporo eKOHOMIKM, a, HaBMaku, NMOBUHHA
nepeabayatm "W KynbTypHY iHTerpauito
(Corbett, 2005).

MixypsagoBa bBynoHcbka geknapauis i
HacTyMHUA Mpouec, Makw4yM Ha  MeTi
cchopMyBaTn €EONHUN EBpPOMENCbKUA

ocBiTHIN npocTip (EHEA) 6e3 kopaoHiB Ao
2010 poky, TaKOX BWKAMKATU BEJIUKI
cnojiBaHH4. BonoHCbKMA npouec
30CcepedkyBaB yBary Ha  30BHIWHIN
KOH@irypauii cuctemMn BULLOT OCBITU Y
€sponi. [lo neBHOIi Mipn BONOHCLKUIA
npouec MOXHa po3rnggatm sk cnpoby
BiAHOBUTWM  HALiOHAaNbHWIA Ta OCBIiTHIN
CEeKTOp Ha npoTuBary cuii €BponemncbKoi
Kowmicii, wo Biggae nepesary pedopmam y
CTOPOHY €KOHOMIiYHUX acCneKkTiB OCBIiTWU.
Mpouec TakoX npe3eHTye  6HaxaHHs
BM3HAUYNTU EBPOMENCbKY PpoOaib Y BULLIN
OCBITi | HagaTM cTaTycy OCBITHIM cdepi
binblwle NOBHOBaXXeHb Yy (QOpPMyBaHHi
NONITUYHMNX MOrNSAAiB.

3arasioM, MiHICTpM OCBITU TAXIilOTb A0
BM3HA4YeHHS €EBPOMENCbKOi Koonepauii sk
KYJIbTYPHOrO MPOEKTY, HaronoLWwyr4u, Lo
HeobXigHICTb NiABMWNTM rnobanisauin Hy

€KOHOMiUHY KOHKYpeHUito cnig
6anaHcyBatM i3 MeTOKO  MOKpalleHHs
couianeHMUx o3Hak EHEA. KynbTypHe
baraTcTtBo €sponu, HauioHaNbHi
IEHTUYHOCTI,  NiHrBICTUYHE po3MaiTTH

MOBUHHI 6yTK 36epexxeHi, oCcBiTHI pedopmu
MOBUHHI CTOCyBaTUCH perioHanbHUX
couianbHUX 0cobnMBOCTEN | KyNbTypHOro
po3BUTKY (EBpONeENnCbKi MIHICTpM OCBITH
2001, 2005) (Reichert, Tauch, 2005;
Salerno, 2005; Olsen, 2007).

BONOHCBbKMI nNpouec po3rNafacTbCs  §K
pPO3LIMPEHHS iAel ydacTi Ta agekBaTHOro
npeacraBneHHs. bepyum cBin no4yaTok §K
Mi>XXypsiAoBUM rnpouec, «BonoHba»
MOCTYyNMoOBO MNpMBEpPHYyNa yBary 6inbLlwoi
KiNbKOCTi yYaCHWKIB Ta TUX acnekTis, WO
Hel AekiapyBasncs.
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From the start, academia and social
partners were not formally participating.
University and student associations
have, however, become represented.

Likewise, the attitude towards the
Commission has changed and the
Commission has achieved an increasingly
strong role. Brussels is now interacting
directly with universities and a new type
of coordination and collaboration has
been launched. There has, however,
been a gap between intention and the
organised capacity to get things done in
a coordinated and consistent way,
making the road from political
declarations to implementation
uncertain. For example, there was an
“utter absence of any prior assessment
into the capacity of national systems to
adapt to the Bologna principles and even
less whether the dateline set was itself
set on any basis other than hunch and
adhocracy” (Neave, 2006; Potocnik,
2006; Reichert, Tauch, 2005), and the
lack of a permanent secretariat, an
institutionalized administrative executive
support structure and independent
resources has opened it for Commission
influence based upon relatively modest
support in terms of money and staff.
Therefore, while the Bologna process
was initiated as a countermove to EU
and external sectors, it has increasingly
become dependent upon the Commission
and its definitions of problems and
solutions. The Commission, in its turn,
links the Bologna process to its own
actions in the field of education and
training by stating that the Bologna
process “contributes actively to the
achievement of the Lisbon objectives and
is, therefore, closely linked to the
‘Education and Training 2010° work
programme” (Commission, 2006).

The solution of both the European
Commission activity and the Bologna
process prescribes a new organisational
paradigm, rebalancing external and
internal relations of authority and power
in university governance.

Bin camoro no4aTky, He nuvwe CBIT
OCBITHbOT CMiSIbHOTU i napTHepwu
couianbHoro cektopy 6ynam y4yacHukamu,
ane N yHiBepCUTETU i CTyAeHTCbKi acouiauii
Texk 6ynu npeacrtaB/ieHi y HbOMYy.

Y cBOW 4epry, CcTaBneHHs i ponb Ao
€sponencbkoi Komicii Tax 3MiHuMnacs i
3MiyHina. Tenep bproccenb cniBnpautoe
HanpsiMy 3 YHiBepcuTeTaMu i 3aKnaaeHui
HOBMIM TWUM cniBnpaui Ta cniBpobiTHMUTBA.
OaHak BiAYYTHUM € pPO3pPUB MiX HaMipamu
Ta OpraHisauiiHOK 34aTHICTI0O BUKOHYBaTu
3anjaHoBaHi 3aBAaHHA KOOPAWMHOBAHO |
MocnifoBHO, nNpokfaajatyn gopory Big
MONITUYHUX AeKknapauin Ao iX BTiNIEHHS,
wo iHkonn 6yBa€E [ocCuMTb HeneBHow. [o
npuknagy, crnocrepiranacs noBHa
BiACYTHICTb  6yAb-9KOro ronepeaHboro
OUiHIOBAHHSI CMPOMOXHOCTI HauioHanbHKUX
cucTeM  aganTtyesatuca 40 NpUHUKMNIB
BonoHcbkoi yroau, 6inbwe TOro, 4acosi
MeXi BM3HaAya MUCA HaBMaHHA, a He
MeToAOoM iHTYiUil abo piweHHAaM rpynu
nogen, sk € npeactaBHUKaAMM  pPi3HUX
npodecCinHnxX ranysen i po3yMmiloTb CyTb
cnpaen (Neave, 2006; Potocnik, 2006;
Reichert, Tauch, 2005), BiACYTHICTb
MOCTINHOIo ynpaBniHCbKOro opraHy
(cekpeTapiaTy), BiANOBIAHNM UMHOM
06paHoOro i3 HaneXxHMMM NMOBHOBAXEHHAMMU
CTPYKTYPHOrO aAaMiHiCTpaTMBHOIMO OpraHy,
a TaKoXX He3aneXHUX pecypciB, BiaKpwuau
BynoHCbKy Aeknapaudito nig npsMuin BravBs
€sponencbkoi Kowmicii, wo 6a3syBaBca Ha

He3Hau4Hiin  diHaHCcoBIM Ta  Kagposii
niaTpmmui. BignosigHo, byayumn
iHiLinoBaHOO Ha npotusary

€sponencbkoro Cow3y Ta iHWNX 30BHILHIX
CeKTOopiB, yroga cCTasia CWIbHO 3anexHor
Big Kowmicii, Bia ii npobnem i piweHb.
Komicia, y cBow u4epry, nos'a3ana
BONoOHCbKMI npouec 3i CBOIMM AigMn y
cchepi ocBiTM i nNpodecinHoi NigroToBKM,
CcTBepaXytumn, wo bonoHcbkun npouec
CNpUSE LOCAFHEHHIO METWU, BUCNOBNEHOI
JlicaboHoM, a BiaTak, TiCHO MOB’sA3aHMIA i3
nporpamoto «QOcgita i nigrotoBka 2010»
(Commission, 2006).

PiweHHss 9K  AdisnbHOCTI  EBpoONEncbKoil
Komicii, Tak i bBbynoHcbkoi [deknapadii
BM3Ha4alTb HOBY opraHisauinHy
napaguMrmy, WO MNO-HOBOMY  Y3rOAXY€E

BiAHOCUHM
KepiBHMUTBA

30BHILLHI Ta BHYTPILLUHI
CTOCOBHO CunM i Bnagu
YHiBepcuteTy.
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It presents the kind of University that is
deemed to be necessary for the “Europe
of knowledge” as envisioned by the
European Commission. The claim is that
the solution, if implemented successfully,
has a potential for  improving
performance by changing university
practices and structures developed over
long historical periods, as well as
conceptions of the proper role of
government in the economy and society.
The remedies offered are celebrating
private enterprises and competitive
markets and they can be seen as a
solution looking for problems, and
usually finding them, in all sectors of
society.

The “solution”, in simplified form,
suggests that more complex and
competitive economic and technological
global environments require rapid
adaptation to shifting opportunities and
constraints. This, in turn, requires more
determined university strategies and a
strong, unitary and professional
leadership and management capacity
that matches those of modern private
enterprises.

University management needs to control
available financial and human resources
and the power of the executive and the
central administration of the University
has to be strengthened. Collegial,
disciplinary and democratic internal
organisation and individual academic
freedom are viewed as hindrances to
well-timed decisions and good
performance.

Furthermore, it is argued that because
government interference tends to reduce
adaptability, performance and
competitiveness, government and
politics should have a less prominent role
in the governance of universities as well
as in society at large.

Universities should have more autonomy
and greater distance to government.
Intervention by public authorities should
be at arms length and not go beyond
providing a “leveled playing field,” clear
mission statements and accountability
mechanisms for the results achieved
(Meek, Wood, 1997).

BoHW ManioloTb YHIiBEpPCUTET K TakuUi, LUO
BbauaeTbcd HeobxigHMM gns  €Bponu,
nobyaoBaHoi Ha 3HaHHSAX, o
MPOrHO3YETbCA 3asiBaMn  EBPOMENCbKOi
Komicii. Ix cyTb nonsrae B Tomy, wWwo npwu
YMOBI ycniwHoro BNpPOBaAXXeHHA,
ynpaeniHHA i AigNbHICTb  YHiBEpPCUTETIB
6byne 3MiHeHa Big TOro HanpsMy, LWO

CKNlaBCcsa icTopuyHo, B 6ik 3aliMaHHSA
BaXMBoi no3uuii i poni, pasoMm 3
KOHUeEenuiero  ypaay, B  eKOHOMiuli i
cycninbcTBi. 3acobw ans  nokpaweHHs

YHiBEpCUTETIB NMPOMNOHYIOTLCA Y NiATPUML
npmMBaTHOIO nignpueEMHMLTBA i
KOHKYPEHTHOCMNPOMOXHMUX pUHKIB K
TaKuX, WO MOXYTb 3HaxoauTW Bignosigi i

pilleHHs HaranbHux npobnemMm vy BCiX
ceKTOopax cycninbCcTBa.

«PiweHHs», y CMpOLLEHIN dopmi,
nepepnbavae Te, wo CKMaaHiwe i

KOHKYpEeHTHiLe €KOHOMi4YHe i
TexHosoriuyHe rnobanizoBaHe cepenoBuLle
BUMarae WBNAKOI ajanTauii 4o
WBUAKOMIUHHUX MOX/INBOCTEN Ta
obMexeHb. Lle, y cBOKWO uyepry, BuMarae
pillydimnx cTparerin y AiANbHOCTI
YHiBepcuTeTiB, CUNbHOrO, YHiTapHoro
npodecinHoro nigepcrea  ynpaBAiHCbKUX
YMiHb, AKi BignosigatoTb 3aKoHaM
Cy4yacHOro rnpuBaTHOro nNignpMeEMHULTBA.
YnpaBniHHA YHIBEPCUTETOM MOBMHHO
KOHTpOJIIOBATU HasaABHI piHAHCOBI i NOACHKI
pecypcn, a Bnaja BWKOHaBYOi Ta
LeHTpasibHOI aAMiHicTpauii yHiBepcuTeTty
noBmHHa 6yTM nigcuneHa. KonerianbHa,
ancumnniHoBaHa i LDeMOKpaTnYHa
BHYTPIlLHA  OpraHisauis Ta ocobucra
akageMmiyHa cBoboga BbauatoTbCca 4K
nepewkoan Ao Aobpe BUBaXXeHUX pilleHb i
YCMilWHOro BUKOHAHHSA 3aBAaHb.

bBinble TOro, CTBEPAXYETbCS, LLO 3aBASAKMU
TOMY, WO BTPYYaHHA Yypsiay 3MeHLWYE
30aTHICTb no apanTauii, ycniwHoi
AISINbHOCTI Ta KOHKYPEHTOCNPOMOXHOCTI,
ypaa i noniTMka NOBWHHI MaTW MeHW
3HaYHYy posib B ynpasiHHi
YHiBepcuteTamMn, SK i B CYCMi/bCTBI
3aranom.

YHiBEpPCUTETM MOBUHHI BOMOAITN BinbLUOKD
aBTOHOMIEK | AuCTaHuUinoByBaTUCA Big
ypaay. BTpydaHHs rpoMaacbKoi Bfagm He
MOBMHHO OYTW MOMITHMM i HE BUXOAMTU 3a
MeXi «CTBOPEHHS CrnpuATIMBOro nons Ang
OiSIIbHOCTI», @ HaBNakwW, BU3HayaTu 4YiTKy
MeTy i BUNpaBAaHi MexaHi3mMun BNJNMBY ANs
DOCATHEHHA BiAMOBIAHUX pe3synbTaTiB
(Meek, Wood, 1997).
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Universities should, however, be better
integrated into society, in particular into
industry and the business community,
and should be governed by bodies that
reflect a wide range of stakeholders.
Third party evaluation and quality
assurance should be organised through a
variety of university-external bodies,
such as research councils and
accreditation agencies.

Reformers argue that the proposed
changes will advance knowledge,
produce functional improvement, and
benefit society in general. The dominant
language is emphasizing
“modernisation,” the economic functions
of the University, necessary adaptations
to economic and technological change,
and economy and efficiency. The vision
is a University that is dynamic and
adaptive to consumers and that gives
priority to innovation, entrepreneurship
and market orientation.

In contrast, it can be argued that the
currently dominant reform rhetoric is
only one among several competing
visions and understandings of the
University and its dynamics. What is at
stake is “what kind of University for what
kind of society” and which, and whose
values, interests and beliefs should be
given priority in University governance
and reforms?

The “new model” proposed by the
Commission comes close to the stylized,
dominant reform model sketched above.
It questions the Humboldtian ideal of a
community of autonomous professors
and doubts that self-governing scholars
will produce the best results for society
at large.

It emphasizes leadership, management
and entrepreneurship more  than
individual academic freedom, internal
democracy and the organising role of
academic disciplines.

Universities should have more autonomy
and also be more accountable and this
requires new internal governance
systems

OfHak, npu UbOMY YHIBEPCUTETU MOBUHHI

binbwe iHTerpyBatucs Yy CyCRinbCTBO,
30KpeMa i npomucnosictb i 6i3HecoBa
cninbHoOTa, MOBUHHI ynpasnaTucs

opraHamu, A0 SGKUX MOBWHHI 3anydyaTtucs
akuioHepn ManbyTtHboro 6i3Hecy ans
BUMYCKHUKIB Ta npaviBHUKIB
YHIiBEpCUTETIB. Y4yacTb TpeTix oci6 Ta
rapaHTyBaHHA AKOCTI MOBUHHI
opraHisoByBaTuUcA yepes HU3KY
Mo3ayHiBEPCUTETCbKUX OpraHiB, Takux $K
aTecTauilHi areHuii Ta HayKoBi BYeHi pagu.
PedopmaTopu CTBEPAOXYIOTb, wo
MPOMOHOBAHI 3MiHN CAPUATUMYTb PO3BUTKY
3HaHb, MOKpallyBaTUMyTb (PYyHKUIOHANbHY
CMPOMOXHICTb YHiBEpCUTETIB, i NigyTb Ha

KOpUCTb cycninbcTBy 3aranom.
JOMiHaHTHMMU OpieEHTMpamMu €
«MoAepHiszauia», €KOHOMi4Hi dyHKUIT

yHiBepcuTeTy, HeobxigHi aganTauii ao
€KOHOMIYHMUX |  TEeXHONOrYHMUX  3MiH,
€KOHOMiIKa 1 edeKTUBHICTb. YHiBepcuteT
BbayaeTbCsa AK TaKUN, WO € AUMHAMIYHUM,
30aTHUM nianawToByBaTUCS no
CcroXueada, Bigfa€e nepesary iHHOBaUisM,
NiANPUEMHULTBY i Opi€HTALIT HA PUHOK.

Ha npoTuBary ckasaHoOMYy, Cnif 3a3Ha4ynTy,
WO CbOroAHIWHA AOMIHAHTHa nNoniTUKa
pedopM € 0aHMM 3 TUX BaraTtbox 6ayeHsb i
pPO3yMiHb CYTHOCTi YHIBEpCUTETY i WNOro
ANHaMiKK, o OPIEHTYIOTbLCH Ha
KOHKYpeHLUito. Te, WO CTaBUTbCA Ha KOHY,
€ MNWTaHHa Npo  BIANOBIAHICTL  TUNY
YHIiBEPCUTETY A0 TUNY CYCninbCTBa, a

TaKOX AKi i 4ui UiHHOCTI, iHTepecn Ta
rMepekoHaHHa TMOBWHHI nepeBa)xaTtu B
ynpasiHHi Ta pedopMyBaHHi

YHiBepcuteTy.

3anponoHoBaHa KoMicielo «HOoBa Moaenb»
Haragye CTUNI30BaHy OOMIHaHTHY
pedopMy, ONUCaHy BULLE.

BoHa cTaBuTb Nig CyMHiB N'yM60IbTIBCbKUI
inean cycninbcTBa i3 ABTOHOMHUMU
npodecopamMn, a TaKOX CYMHIiBaETbCA Yy
TOMY, 4YM CaAMOCTINHO KepoBaHi BYeHi
NpoAyKYBaTUMYTb HalKpalli pe3ynbtatu
ONS CycninbCTBa B LiNIOMY.

BoHa Haronowye Ha nigepcrsi, ynpasniHHi
i MANPUEMHMUTBY, @ HE Ha iHAUBIAYabHIN
HaykoBin cBobogi, BHYTPIWHIM gemMokparTii
Ta KOOPAMHOBAHI poni  akageMiyHumx

AVNCUMUIAIH.
Buuli HaB4yanbHi 3akfagn MOBUHHI MaTw
6inbwy aBTOHOMilO, ogHak i 6inbwy

BiAMNOBiAaNbHICTb, WO BWMarae HOBOI
CUCTEMUN BHYTPILLHLOIO yNpasiHHS,
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based on strategic priorities and on
professional management of human
resources, investment and administrative
procedures. There is a mismatch
between, on the one hand, the
traditional disciplinary structures and the
institutional set-up for research in most
European countries and, on the other
hand, the requirements of new leading
sciences, such as biotechnology and
nano-technology (Middlehurst, 1993;
Ringer, 1992; Rothschild, White, 1993).
Universities must  overcome  their
fragmentation into faculties,
departments, laboratories and
administrative units and target their
efforts  collectively on institutional
priorities for research, teaching and
services.

All this necessitates new institutional and
organisational approaches to staff
management, evaluation and funding
criteria, teaching and curricula and,
above all, to research and research
training. There should be multilateral
consortia, joint courses, joint degree
arrangements, networks and
cooperation. The Commission also opens
for a further separation of teaching from
research and for more differentiation and
stratification among universities, so that
not all research and higher education will
be of equal excellence, yet with fewer
differences between countries and more
differences within each country. This
means that the educational system is to
be converted into the so called
“knowledge industry”.

The reform program lacks an institution
and sector specific view taking into
account the specific properties of the
University as an academic institution and
higher education as a policy sector. It is
argued that the EU has already
supported the conversion process of
sectors such as the steel industry or
agriculture; it now faces the imperative
to modernise its “knowledge industry”
and, in particular, its universities
(Mignot-Gerard, 2003).

According to the Commission the
“knowledge industry,” like other
industries,

o 6a3yeTbcs Ha cTpaTeriyHux
npioputetax, npodecintHOMY YynpaBfiHHIO
JMOACBbKMMUK  pecypcamMun, iHBeCTUUiSMK Ta
aAMiHiCTpaTMBHUMKU NpoueaypaMmn. 3Biacu
BUMNJIMBAE HEY3ro[XXeHiCTb MiX, 3 OAHOro
60Ky, TpaanUinHNMMK npeamMeTHUMHU
CTPYKTYpamu Y iHCTUTYLINHUM
nepeynawTyBaHHSAM Ha AOCAIAXEHHS Yy
6iNbLWOCTI €BpONENCbKNX KpaiH i, 3 iHWOro
60Ky, BMMOramMMm HOBWUX NPIOPUTETHUX
HayK, TakuxXx sK 6io- Ta HaHo-TexHonorii
(Middlehurst, 1993; Ringer, 1992;
Rothschild, White, 1993). YHiBepcuteTtun
MOBUWHHI NogonaTh CBin noain Ha Kadenpw,

dakynbTeTH, nabopaTopii Ta iHLUI
aAMiHICTpaTUBHI  OAMHMUUI, | CnpsiMyBaTn
CBOi 3yCuMNIa Ha nNpiopuTeTM HaAyKOBUX
AOoCnigAXeHb, BUKNaAaHHA | HadaHHS

AKICHUX NOCNyr.

Yce 3a3HadyeHe BUWE BUMAraE HOBUX
opraHisauiHMX Ta IHCTUTYUiIMHMX nigxoAais
00 ynpaefiHHA NepCcoHasioM, KpUTepisMu
OUiHIOBAHHSA i diHaHCyBaHHS, ane
Hanbinbwe — A0 HAayKOBMX AOCAiIOXEHb Ta
niaroToBKM A0 iX 34iNCHEeHHA. Ons uboro

HeobXxigHo LwyKkaTu b6aratoacnekTHy
cniBnpaut, CnifbHi  Kypcu, yrogm Ha
ocHoBi 06’egHaHHs 3ycunb, Mepex i

Koonepaduii. KoMicis TakoX Haronowye Ha
rnoAasnblOMy PO3MeXyBaHHI BMKNaAaHHS i
HayKoBOiI  Aig/IbHOCTi, @ TaKOX Ha
CYTTEBIWIN AndepeHuiauin yHiBepcuTeTis,
BiANOBIAHO He BCA AoC/igHWUbKa i BULA
OCBiTa MaTMMe OAHAKOBWI CTaTyC i paHr,
OAHaK i3 MEeHWWUMM BIAMIHHOCTAMMU MiX
KpaiHamMn i 6inbWwWMMKM  BIAMIHHOCTAMM B
MexaxX ofAHiei kpaiHu. Le o3Havaeg, wo
cuctema ocBiTM byae nepetBopeHa y Tak
3BaHy «iHAYCTPilO 3HaHb>.

PedopmauinHa nporpamMa He Mae
BiANOBIAHOIN0 IHCTUTYLIAHOIO Ta OCBITHbO
OpieHTOBaHOro 6ayeHHs, sike BpaxoByBano
cneumdivyHi BNacTMBOCTI YHIBEPCUTETY $SIK
aKaeMiuyHOi YCTaHOBM, a TaKOX BULWLOI
OCBITM $IK TMEBHOro CEeKTopy MOAITUKMU.
IcHyOTb MeBHi nepekoHaHHs, o
€sponencbknn  Colo3 BxXe niaTpuMmyBas
rnpouec nepeTBOPEHHSI CEKTOPIB, TaKnx K
MEeTanyprinHa MpOMUCNOBICTb Ta CiflbCbKe

rocnoaapcrBo; Tenep BiAYYyBa€eTbCA
HeobXigHiCTb MOZEepHi3yBaTun
«MNPOMUCIIOBICTb 3HaHHS», 30KpemMa

yHiBEepcuTeTn KpaiH €spocot3sy (Mignot-
Gerard, 2003).
3rigHo i3 PO3YMiHHAM Kowmicii
«MNPOMWUCNIOBICTb  3HAHHA», AK K iHLWI
MPOMUCNOBOCTI,
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urgently needs reform and the goals and
remedies are basically the same as for
other sectors.

Indicators of reform success are
primarily economic. The key component
of the Lisbon process and the proposed
University reforms reflect the aspirations
to make Europe the most competitive
economy within 2010. Research and
higher education are identified as key
instruments for economic performance
and growth and for mastering global
competition. The guiding philosophy for
research policy is to create a single
market for research - the creation,
diffusion, and exploitation of scientific
and technical knowledge, a vision that
dovetails nicely with the general market-

building ideology of the EU.
Strengthening the triangle between
research, higher education and

innovation is supposed to make Europe
more successful in converting its
research achievements into commercial
technologies (Ringer, 1992; Salter,
Tapper, 2000).

While the Commission claims that there
is a reform consensus, it also observes
that there is a general need to build trust
in science and technology among
ordinary citizens. The general public in
Europe is seen to become more
concerned about the social and economic
impact of scientific and technological
advances, as well as about how decisions
relating to these developments are
taken.

International competitiveness and the
University’s ability to do good for society
are seen to be “held back” by the role
historically played by governments
(Mignot-Gerard, 2003). The state is
supposed to have a less dominant role as
a funder, receiver of graduates, and user
of knowledge.

There should be governance by
standardisation, dialogue, benchmarking,
and exchange of “good practice.” “Soft”
methods, such as the Open Method of
Coordination (OMQ),

notpebye HeranHmx pecdopm, 6inbwe
TOro, MeTa, 3aBAaHHA | 3acobu ix
OOCSATHEHHS TaKi XX, 9K i Ansa  iHwWux
NpOMMCNIOBOCTEN.

MokasHukM ycnixy pedopMm B OCHOBHOMY
MaloTb EKOHOMiYHUN Xapaktep. OCHOBHMIA
KOMMNOHEHT JlicaboHCbKOro npouecy i
3anponoOHOBaHMNX pedopm ans
yHiBepcuTeTy  BigobpaxatoTb  HaxkaHHS
3pobunTun €spony HanbinbLw
KOHKYPEHTHOCAPOMOXHOK B Mexax 2010
poKy. HayKoBi fgocnigXeHHa i BuLwa ocsiTa
BM3HA4YalTbCA SK KJ/IHOYOBIi KOMMOHEHTU
€KOHOMIYHOro npouBiTaHHA | pocCTy, a
TaKOX AN  YCMiWHOI  KOHKYpeHUuii vy
rnobanbHOMY CBiTi. ba3oBot dinocodieto,
o nexuTb B OCHOBI HayKoBUX
AOCNioXeHb, € CTBOPUTU EANHUA PUHOK
HayKOBUX po3poboK - CTBOPEHHS,
MOLNPEHHS i BMKOPUCTAHHS HAYKOBOTO i
TEXHIYHOrO 3HaHHS, nepcrnekTuBa, sKa
cniBnagae i3 3aranbHo0 PUHKOBO-
dopMyBanbHOK igeonorielo  €BpPOCOIO3Y.
MMigcunoymn TPUKYTHUK MK HAYKOBUMMU

po3pobkamu, BU1LLIOIO OCBITOO Ta
iHHOBaUisMKn, MoOXHa 3pobutm EBpony
YCRIWHIWOW, NepeTBoOprOYMN i HAYKOBI
OOCSATHEeHHST Yy KOMepUinHi  TexHonorii

(Ringer, 1992; Salter, Tapper, 2000).

B Toi uyac, konm EBPOKOMICIS CTBEPAXYE,
WO JAOCArHYTO TMEeBHOro KOHCEHCYyCcy Y
cnpaBax pedopMn, Big Hei  Takox
BUXOASATb  AYMKM npo HeobXigHiCcTb
BUpPO6GSEeHHS NEeBHOI AOBIipU A0 Hayku i
TEeXHOMOrii cepen nepeciyHUX rpomMagsH.
3arasnoM HaceneHHs €sponu ctano binbwe
LikaBUTUCA colialbHUM N  EKOHOMiIYHUM
BMJIMBOM  HAYKOBUX |  TEXHOJIOMYHUX
AOCSATHEHb, @ TaKoX TUM, K MPUNMatOTbCS
pilleHHs CTOCOBHO pO3BUTKY umnx
CyCnifIbHUX ranysen.

MixHapoAHa KOHKypeHUid i 34aTHICTb
YHiBEpCUTETY pobutun nobpo ans
CyCninbCTBa rasbMylTbCsl  iICTOPUYHOK

ponnto ypsaie (Mignot-Gerard, 2003).
[JepxaBa nNoBWMHHa BigirpaBaTm MeHL
BaX/IMBY posib y dyHaauii Ta
diHaHCyBaHHi YHiBepcuTerTiB,

npauesnawTyBaHHi BMMYCKHUKIB Ta
BMKOPUCTaHHI 3HAHHS.

YnpaBniHHA hepxaBu MOBUHHO
nposiBAATUCS y CTaHAgapTm3adii,

Koonepauii, BU3Ha4YeHHS NeBHWUX PIiBHIB Ta
MOLUMPEHHI MO3UTUBHUM AOCBiAOM. «M’AKi
mMeTogm», Taki sk Bigkputun mMetoa
koopauHauii (OMC),
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are presented as an alternative to the
“hard” laws that cannot easily be used in
European coordination of the sector. The
accountability of the University to society
also requires an external system of
quality assurance and accreditation, and
a move from state control to
accountability to society and customers

(Potocnik, 2006). There should be
external control through increased
competition, externally defined

standards and goals, demands for results
that can be documented in humbers, and
external monitoring units.

Reforms are driven both by the fear of
falling behind and by promises of new
resources. There is a funding deficit and
investments in European universities
need to be increased and diversified. The
average gap in resources compared to
the USA is, according to the Commission,
some $ 10,000 per student. As is argued
by European Commission President
Barroso (Commission, 2006) “Europe’s
economic future depends on having the
best educated and trained people, with
the full range of skills and the
adaptability required in a ‘knowledge
economy.’

That is why we must boost investment in
higher education significantly. The
Commission is suggesting a target of 2%
of GDP by 2010.”

Of course, the needed reforms are multi-
vocal and time-consuming, but
nevertheless, they seem to be possible
in implementation.

In accordance with the issues of
European higher education society
mentioned, the main educational

problems that face the Ukraine today

are:

e Working out the principles,
mechanisms and procedures of
providing doctoral studies as the third
Bologna cycle;

e Employment of graduates of the first
cycle - bachelors;

€ a/IbTEPHATUBOIO A0 CYBOPUX 3aKOHIB, AKi

BaXKO 3 JIEerKiCTiO 3acTocoByBaTM B
OCBIiTHbOMY CeKTopi €BponencbKoi
KoopAnHauii. BianoBiganbHiCcTb
YHiBepcuteTty nepeg CyCninibCTBOM
BUMarae 30BHILLHbOI cucremm

rapaHTyBaHHS 4KOCTIi Ta akpeauTauii, a
TaKOX pyXy BiA Aep>XaBHOro KOHTPOJO A0
BiANOBIAANBLHOCTI nepej CycnisIbCTBOM i
3aMoBHMKaMu (Potocnik, 2006). MoBMHEH
iCHyBaTW  30BHIWIHIA  KOHTPONb  4epes
niaABULLEHHSA KOHKYpeHLii, 30BHIiLLIHbO
BM3HAYeHi cTaHgapT4 i uini, BUMOruK
pe3ynbTaTiB, SKi  MOXHa 3adikcyBaTu
odiUiMHMMN LOKYMEHTaMKN, a TaKOX 4epes
30BHIlLHI MOHITOPUHIOBI LEHTPMW.

Pecdopmu 3YMOBJIEHI K CTpaxom
BiaoCcTaBaTu y KOHKYpeHLUuii, Tak i
rnepcnexkTuBoo HOBUX pecypcis.
BiguyBaetbcs MneBHUM aediunt
diHaHCyBaHHA, | TOoMy iHBecCcTuuii vy
€EBPOMENCbLKiI YHIBEPCUTETU MOBUHHI ByTK
36inbLueHi Ta YPi3HOMaHITHEHHI. B
cepegHbOMY  pi3HMUSA Yy pecypcax Yy

nopiBHAHHI  3i Cnony4yeHumun LTaTamu
AMepuKH (3@ paHuMmn €BPOKOMICiIT)
cknagae 10 Tncsa4 aMepukKaHCbKUX gosapis
Ha ogHoro cCTyaeHTa. 3a  cnoBaMmu
Mpe3ngeHTa €Bpo kowmicii XK.E. Bapposo
(Commission, 2006), €KOHOMi4YHe
ManbyTHE EBPONM 3anexuTb Big Hankpalle
OCBiYeHMX | npodeciiHO niaAroToBAEHUX
nopgen, i3 NMOBHUM AianasoHOM YMiHb i
34aTHICTIO A0 aganTauii A0 <EeKOHOMIKMK
3HaHb».

Came TOMYy cCnig CyTTEBO MiACUNNTKU
iHBECTyBaHHA Yy BuULlYy OCBIiTY, BiANOBIAHO
€BpOKOMICia Mana Ha MeTi 36inbwunTK
¢diHaHcyBaHHA Ha 2 % Big BBIM go 2010
pOKY.

3BMYaAMHO CNig 3a3HadyuTu, WO HeobXiaHi
pedopMn € pocuTb HaratoacnekTHi i
YaCOEMHI, oAHaK BOHW BCe XX BUMNSA[alTb
TakKMMM, WO MOXYTb 6yTn BTiNeHi.
BignoBiagHO A0 3rafaHuUX BULLE acCneKkTiB
pPO3BUTKY BULLOI OCBITM Yy E€BpONi MOXHa
BM3HAYUTM HalBaroMiwi OCBiTHIi npobaemun
B YKPaAiHCbKOMY OCBIiTHbOMY CEKTOpi:

e Bu3HaueHHA NpUHUMMIB, MeXaHi3MiB i
npouecy 3abesneyeHHs piBHA AOKTOpa
HayK $K TpeTbOoro piBHA Yy UUKAI
BonoHCcbKOT cucTemu;

e EdekTmBHE npauessawTyBaHHSA
nepLoro piBHSA BUMYCKHUKIB -
6akanaBpis;
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e Creation of quality system of
education, which coincides with
European standards and norms;

e Providing the mobility of students
and academic staff;

e Development of practice of social
partnership of higher education
establishments with employers,
citizens and social unions to get them
to the process of making the
decisions about higher education.

The main goal of Ukrainian participation
in the integration process in the sphere
of educational services is increasing of
the Ukrainian high education
competitiveness based on integration to
the European educational space under
conditions of preserving the best
traditions of the national educational
system.

Among 489 universities, which have
signed Magna Charta Universitatum until
today there are 10 Ukrainian ones:

Donetsk National University;
Dnipropetrovsk  National University;
Odessa National Academy of Law,

Odessa National University named after
I.I.Mechnikov, National Academy of Law
named after Yaroslav Mudriy, Ukraine
National Technical University "Kiev
Polytechnic Institute”, Mariupol
Humanitarian University, East-Ukrainian
National University named after
Volodimyr Dal, Kharkiv State Economic
University, Kharkiv National University
named after V.N. Karazin.

For some vyears now, the tertiary
education sector has been the object of
intense debates. The need for reform is
considerable, but the approaches to the
reforms appear heterogeneous and
possess an experimental character.
Especially the reform of contents and
methodologies in the higher education
institutions, which could not be imposed
by an act of Parliament or decree,
depends on the innovative spirit of single
institutions and their leaders.

e CTBOpEHHSs SKiCHOI CUCTEMWN OCBITU, SIKa
6 BignoBsigana €BPOMENCbLKMUM
CTaHAapTaM i HopMaMm;

e 3abesneuveHHs MOb6INBHOCTI CTyAeHTIB
Ta BMKa4aLbKoro cknaay
YHIBEPCUTETIB;

e P0O3BUTOK MpaKTUKn couianbHoro
napTHepcTBa MiX 3aknagamm BULLOIT
OCBITH Ta poboToaasuamu,
rpoMagsHamMu Ta rpoManCbKUMm
opraHizauismu, 3anydarum iXx 4o
rnpouecy MNpPUWHATTS pilleHb CTOCOBHO
BULLOI OCBITH.

fonoBHa MeTa y4yacTi YKpaiHu B

iHTerpauiiHoMy npoueci y cdepi HagaHHSA

OCBITHIX nocnyr € niagBULLEHHS

KOHKYPEHTOCMPOMOXHOCTI YKpaiHCbKOI

BMLLOI OCBITM Ha OCHOBi iHTerpauii vy

€BPOMENCLKUI OCBITHI MpPOCTip 3a YMOBMU

36epexeHHs HalKpaLmx Tpaauuin

HaLiOHaNbHOI OCBITHLOI CUCTEMMN.

Cepen 489 yHiBepcuTeTiB, WO nignucanu
BonoHcbky  XaprTito (Magna Charta
Universitatum) € 10 YKPaiHCbKNX:
[oHeubKNiA HauiOHaNbHUN  YHIBEPCUTET,
[JHinponeTpoBCbKUM HauioOHaNbHUN

YHiBepcuTeT, Opecbka HauioHanbHa
topnavyHa aKajemis, Opecbkum
HauioOHaNbHUN YHiBepcuteTt iMeHi
I.MeuHikoBa, HauioHanbHa ropuanyHa
akageMia iMeHi  dpocnaBa  Mygporo,
YKpaiHCbKMI  HauioOHaNbHUI  TeXHIYHUI

yHiBepcuteT «KWIBCbKUIA  NOMITEXHIYHUN
IHCTUTYT», MapiynonbCbKUN ryMaHiTapHUi
YHiBepcuTeT, CXigHOYKpaiHCbKMi
HauioOHaNbHMA YyHiBepcuTeT iMeHi B.[ans,
XapKiBCbKMii  OepXXaBHUM  €KOHOMIUHUN
YHIBEPCUTET, XapKiBCbKMI HaLioOHaNbHUN
yHiBepcuTeT iMeHi B.KapasiHa.

MpoTarom KiflbKOX OCTaHHIX poKiB
npeaMeToM  rapauumx  pebaTtiB  cTana
nicnaamMnaoMHa ocBiTa. HeobxigHicTb
pedopMyBaHHA oO4YeBMAHa, OA4HaAK Nigxoam
0o pedopMun BUrNaaar0Tb HEOAHOPIAHMMM i
HOCATb eKCrepuMMeHTasIbHUIN XapakTep.
OcobnmBo ULEe CTOCYETbCA MNEpeTBOPEHb

CTOCOBHO  3MICTOBOIrO  KOMMOHEHTY Ta
meToaonorii BMKNa4aHHSA y BMLLNX
3aknagax OCBITH, AKi HEMOXJ/TUBO
MPUMYCUTH 6yTn BUKOHaHUMM

rMnapiaMeHTCbKOK MOCTaHOBOK, HaBMaKu
BOHM 3anexaTtb BiA iHHOBALiNHOro
HacTpot YHiBepcuTeTiB Ta TXHiX
KepiBHUKIB.

67



Liliya Morska

In addition, low wages and poor working
conditions result in personnel being
generally neither interested in nor
motivated by reform, which should be
the basis for real changes. The
thoroughly outdated and insufficient
equipment of the institutions of higher
education also represents a significant
obstacle to the progress of the reforms.
Until now, the majority of the proposed
changes have not progressed much from
the planning stage. A new Higher
Education Act is still being drafted, so
changes based on new regulations can
only be expected in still a few years.

However, in the post-communist
transition countries such as the Ukraine,
civic education is of special importance.
The heritage of the past and the
challenges in all spheres of life
determine the specific situation in the
Ukraine with respect to civic education.

People in the Ukraine are now in the
process of learning how to be active,
how to participate in social and political
life, how to defend their views and
opinions, and how to apply democratic
values. Hence, the introduction and
implementation of a sustainable civic
education system in the Ukraine is vital.

Much has already been achieved in this
respect, not least through the
implementation of numerous projects
related to civic education, but there is
still a long way to go, and a number of
problems have yet to be addressed.

Civic education is not a mandatory
subject in formal education curricula and
is only partly addressed in national
education standards and educational
programmes.

However, the present humanities
subjects are not or are only partly aimed
at the development of skills and
competencies demanded by modern civic
education.

In general, most teachers are not
familiar with civic education, and the
current system of retraining and in-
service training for teachers does not
include programmes or special courses in
civic education

KpiM Toro, mani 3apnsiaTtM Ta HeaneKBaTHiI
YMOBM nNpaui npuBoAATb A0 3HUXKEHHS
3aUiKaB/eHOoCTi Yy nepcoHany Ao pedopwm,
3HUXKEHHS MOTMBOBAHOCTI, a came
MPOTUJIEXHUA A0 LbOr0 HACTpili MOBUHEH
cTatu OCHOBOO ans edeKTUBHOro
BMpOBaA)XeHHA peasibHUX 3MiH. [MOBHICTIO
3actapine i HeedekTmBHe ob6nagHaHHSA
BMLUMX  HaBYalbHUX  3aKIagiB  TaKOX
CTaBUTb MEBHiI Nepewwkoan Ha Wasaxy Ao
pedopM. Ha CbOroAHi 6inbwictb
3anpornoHOBaHMX 3MiH HE 3alWwnn aaneko
Big cTaaii nnaHyBaHHA. HoBuiA 3akoH npo
BULLY OCBIiTY MOKW WO He MNpUINMaeETbC,

TOMY 3MiHU Ha OCHOBI HOBUX
po3nopsaa)XeHb Ccnig  odikyBatu  4depes
AeKinbKa pokis.

TuM He MeHWwe, Yy MNOCTPAASAHCbKUX
KpaiHax, NpeacCTaBHMKOM SIKUX € YKpaiHa,
rpoMagasiHcbka OCBiTa Mae ocobnuey
BaXX/INBICTb. Cnapgok MWHYJIOro Ta

BUK/IUKMN, $Ki KWOAE CY4YaCHICTb Y BCiX
chepax  XKUTTERIANBHOCTI  BM3HaA4YaloTb
cneumdiyHy cuTyadito B YKpaiHi, Aae
BiAUYYTHOI € NoBara A0 OCBITH.

Jlioan B YkpaiHi 3apa3 nepebyBaloTb Ha
CcTagii HaBYaHHS Toro, K 6yTM aKTUBHUMM,
Ak 6paTMm y4yacTb Yy couiasbHOMY Ta
MONITUYHOMY XKUTTi, $SK 3axuwaTu CBOI

nornaauv i nepeKkoHaHHs, aK
3aCTOCOBYBAaTU  [AEMOKpPATWUYHi  LiHHOCTI.
BignosigHo, 3anpoBaaXeHHs i
BNpOBag)XeHHA CaMOAOCTaTHbOI CUCTEMU
OCBIiTU B YKpaiHi €  HaA3BWYaMHO
BaXXIMBUM.

Bxe 6arato 3pob6neHO y UbOMYy acnekTi,
NPUHANMHI Y NPaKTUKy BBEAEHI YUCIEHHI
MPOEKTU, WO CTOCYHTbCA rpoOMaasiHCbKOT
0oCBiTM, ogHak wWwe 6arato cnig 3pobutn i
3Ha4yHa KiNbKiCTb npobnemM 3anuwaeTbCcs
HeBMpiLlLeHOolo.

poMagsiHCbKa ocCBiTa He € 060B’A3KOBUM
npegMeToM y ¢dOpMasbHOMY OCBITHBOMY
HaBYasbHOMY nJjaHi | fnuMwe 4YacTKoBO
oTpuMana ysary 3 60Ky HauUiOHanbHUX
OCBITHiIX CTaHAapTIB Ta OCBITHIX nNporpam.
TuM He MeHwe, Ccy4dacHi ryMaHitTapHi
npeamMeTM Jnuwe 4YacTKOBO CrpsiMOBaHi
(abo 30BCiM He 3BepTalTb YyBary) Ha
¢opmMyBaHHS HeobXigHMX  yMiHb  Ta
KOMMEeTEeHLiN, WO BMMarakTbCs Cy4acHO
rpoMaassHCbKO OCBITOHO.

3aranomMm, 6inbwicTte neparorie  Masno
06i3HaHi i3 rpoMagsHCbKOK OCBITOH, a
Cy4yacHa cuctema nicnaaunioMHOI OCBITH
He MiCTMTb nporpaM 4uM cneuiasbHUX
KYpCiB 3 rpoMaasiHCbKOT OCBITH,
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designed to enable teachers to teach it in
a professional way. Moreover, teachers
are not capable of mastering active and
interactive teaching methods, and many
of them are still not used to leading
classroom debates with students and
accepting them as partners. The
pedagogical universities do not train
prospective teachers in civic education.

III1. Conclusions

The Ukraine as a young developing
European country faces the double scale
of problems in higher education: those of
primary concern of the European
education community in general, and

po3pobneHmnx 3 MEeTOto NiAroTOBKM
negaroris A0 BWK/aAaHHSA FpoMaasiHCbKOT
OoCBiTM npodeciiHo. binblwe Toro, BuuTeni
He BOIOAII0Tb aKTUBHUMU Ta
iHTEPaKTUBHMUMMN MeToAaMU BUKIALAHHS,
6iNbWICTb i3 HMX He BMIiOTb CMOHYKaTH
CTYLAEHTIB A0  opradisauii  aucnyrTis,
CNpUMMaluYmnm CTyAEeHTIB sK cobi piBHUX
napTHepis. [leparoriyHi yHiBepcuTeTn He
roTyloTb MepcnekTUBHMUX Neparoris 3
rpoMaassHCbKOT OCBITWU.

III. BUCHOBKM

YKkpaiHa € MOJIO4OK  EBPOMENCHKOO
OEpXaBol, wWo nepebyBae Ha cTagii
pO3BUTKY, i CTOITb nepen  nvuem
NOABOEHOIO CnekTpy npobnem B

OCBITHbOMY CeKTOpi: 3 ogHoro 60Ky ue

those that are specifically Ukrainian.
Thus,
highly intensive and efficient measures
to speed up the

npobnemun, aki  noTpibHO BupiwyBaTH
BCbOMY €BPOMENCbKOMY CYCMifIbCTBY Ha
wnaxy  MoAepHisauii  OCBIiTHIX  cucTeM
3arasoM, a 3 iHworo 60ky — npobnemu, SKi

there should be created some

integration of the

Ukrainian higher education into the € Bnactmei cneundiyHo ana YkpaiHu.
European “knowledge society” and BignosigHo, cnig po3pobuTun MeBHi
“knowledge economy”. BUCOKOe(hEeKTUBHI 3axoam ans
MPUCKOPEHHS iHTerpauii yKpaiHCbKOT BMLWOT
OCBITHK y €Bponencbke «3HaHHEBE

CYCNiNbCTBO» Ta «EKOHOMIKY 3HAHHSA».
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